ACCESSING MEANING

Aims: 

· Help students to develop their use of strategies for accessing the meaning of L2 texts above their current productive level.

· Raise their awareness of possible strategies for working out the meanings of unknown words

· Give them opportunities to try out new strategies

· Encourage them to use strategies flexibly and in combination

· Encourage them to evaluate the effectiveness of the strategies they use

Possible activities:

· To raise awareness of possible strategies for inferring the meaning of unfamiliar words, use code-switched ‘Hiding Out’ materials; students could work in pairs or groups in class, or alone for homework.  Feedback focuses not on who got what correct, but on how they worked things out, which approaches were successful / unsuccessful and why.

· It is hard to “think yourself into the learners’ shoes”, because the language is so familiar to us.  Therefore, to model for students the process of working out the meaning of a difficult text in an L2 in which they are not expert, you could work with a text in a different L2 which is unfamiliar to both you and them.  Some example texts are given below in Swedish and Dutch (the latter a bit dated now).  Assuming you don’t speak Dutch, the Dutch text is arguably a relatively good simulation of what reading French is like for Y7 beginners, as there are relatively many cognates; some letter strings look familiar but sound very different when you hear them; and some letter strings are very ‘alien’ to an English eye, leaving you guessing as to how they should be pronounced.  
· Progress to using L2 texts which are above students’ current productive level – but not too far above – in order to develop their strategies for accessing meaning.  Select texts which are engaging for the age group of pupils – e.g. funny, quirky, topical, related to their existing interests.  Different texts will also be good for particular language points – for example, the first sample text below (Le Dragon Toxique) is good for working with cognates and false friends; the second (Uggie, le chien acteur) is good for providing practice in inferring the context of unfamiliar words / phrases on the basis of both the students’ world knowledge and the linguistic context.   
A possible teaching sequence using texts such as these texts is outlined.  It would not be necessary to include all the steps all the time.  Note that the emphasis here is on trying to gain as full an understanding of the text as possible – so it goes beyond common exercises such as ‘scanning for L1 equivalents’ or ‘true or false’ questions based on the gist.  However, the idea is then to follow up on the reading text with more communicative activities.  For example, for both the French texts below (dragon de Komodo / chien acteur) I have suggested on-line video clips which could be used as follow-up activities, in which students use the language they have encountered in the reading texts to communicate meanings of their own.  
1. Share the objectives of the reading segment (i.e. to develop strategies for comprehending texts); reassure them that you do not expect them to understand everything straight away – in fact if they did, they would not have the opportunity to develop their strategies!

2. Look at the title and picture only; predict what the text is likely to be about.  This is to activate relevant world knowledge.  The word ‘dragon’ suggests fairytales, but the photo suggests that this is about a real animal.  This could be done as a plenary or in pairs / groups first before feeding back to the group.  

3. Now think about any potentially relevant L2 words which… (a) students already know; and (b) think might be likely to occur.  A possible activity would be to select as a group a few words which seem likely to occur, and then to look these up.  (This would also provide a good opportunity for working on decoding/Grapheme-Phoneme Correspondence (GPC) knowledge).
4. Now show students the text.  Work on the pronunciation of the words first – this is so that any inferred meanings can be linked to a pronunciation which is more likely to be correct rather than simply English-based; this is especially true in the case of cognates.  This could be done in different ways:

· Read through the text yourself, slowly, and ask them to try to read it aloud ‘in their heads’ or to subvocalize.  They could underline words which sounded very different in their heads to the way you said them.

· If the text is not too long, ask students to read through it (perhaps in pairs), pronouncing it out loud and discussing with their partner any words they are not sure about.  Alternatively, this could be done with individual sentences or paragraphs divided up around the class.  Then get them to read aloud to the group and get feedback on the pronunciations of words from you and / or from their peers.

· Play group reading aloud games such as the following.  You act as the narrator but you agree in advance that different groups within the class will read aloud all the words beginning with a particular sound.  For example, one half of the room does all the words beginning with the sound /ʃ/ (<ch>), the other half all the words beginning with the sound /k/ (<c>, <k> or <qu>); plus the whole group has to shout out certain keywords as loudly as possible.  This game can also be made more complex by using smaller groups and more sounds.  
5. Using an initial paragraph or short section, guide the group in using strategies to comprehend it.  For example, ask the class whether they have any ideas about the meaning; ask them why they think this; discuss the effectiveness of the strategies and knowledge bases they use.  For example:

· Which words do they already know?  

· Which words can they work out, either from the context or from the shape of the word?  For example, empoisonneur contains the word poison.  
· Do the meanings they suggest fit with the context – i.e. with the picture and title, and with other words / phrases they have decoded?  For example, in the dragon text, the word singes looks like an English verb – but would it fit after ‘son menu préféré’?

· Optional (depending on availability of dictionaries): If there are some bits that they cannot work out, which would be the most important words to look up?  This is about developing selective and effective use of reference materials.  For example, in the dragon text they might not be able to work out atteint, but it’s not necessary to know this in order to understand that the Komodo dragon can grow to 3 metres in length.  On the other hand, redoubtable chasseur is both difficult to work out and more important to understand, as it’s clearly the key information in that sentence.
· You could also model the process of looking up these words using an on-line dictionary such as wordreference.com, helping them to choose between the different possible meanings for a given entry.
· As you progress through the paragraph, keep asking them: does this interpretation fit with what went before?  If not, do we need to revise our understanding of either the current bit, or the preceding bits?

6. They can now work on the remainder of the text, getting a chance to deploy some of the strategies that you have modelled.  They could work with the whole text or, depending on its length and the nature of the class, groups or pairs could work on a paragraph each.  

7. One possible way of encouraging selective dictionary use is to get them to identify in advance (before they have access to the dictionaries) a specific number of words – say 3 or 5, depending on the length of the passage they are working with – which they want to look up.  (You could also do this without dictionaries, by allowing them to ask you for the meaning of, say, any 3 or 5 words in their passage).  
8. When you do a plenary feedback, get them to suggest their interpretations of the L2 text and ask the rest of the group to ‘critique’ – i.e. do they agree?  If not, what evidence are they basing this judgment on?  
9. To check the interpretations they have suggested, you could use related video or audio content.  For example, for the dragon text, a Youtube link is provided showing a Komodo dragon killing a large animal; the narrator explains what is happening (in English) using much of the same lexis as in the French text.  You could get them (alone, in pairs or in groups) to come up with, say, five key points from the text and they could then check whether these are verified in the video (if they are not mentioned, a follow-up homework could invite them to verify their ‘facts’ for themselves on the internet).  The video provides a much more engaging way of providing feedback on their comprehension of the text than simply going through it in class – and many KS3 students may find the pictures and content intrinsically interesting.

10. After this, you could give out a version of the text with facing translation, so that they get a definitive version of the meaning of the text to take away.
11. Follow-up tasks could then be used, drawing on the language encountered in the reading texts.  For example, in the dragon text, you could ask students to create a voice-over for the video in French  (as if they were narrating for the French audience).  This links in with the work on writing, because they would be preparing a script which would involve communicating meanings going beyond a pre-specified set of words / structures.  Practising and performing the script would also give further opportunities for working on decoding.  The commentaries could be peer-assessed in terms of criteria such as the coverage of core information, how interesting it was, whether any new facts were included beyond those contained in the original reading text, etc.
Similar activities could be done with the chien acteur text – here the accompanying video clip is in French, providing opportunities for developing listening skills and strategies – moving from the reading to the listening text on the same topic would mean that learners had a larger body of world knowledge and language to support their comprehension.  However, an English clip on the same topic could equally be used.  There is a transcript to accompany the French clip, some or all of which could be shown.  The transcript would also be useful for highlighting the way English names and loan words are pronounced in a ‘French’ way – this could form the basis for some interesting discussion about foreign accents and the differences between French and English decoding.    

DECODING
Aims:

· Develop students’ knowledge of L2 GPC (Grapheme-Phoneme Correspondence)
· Develop the accuracy and fluency of their L2 decoding 

See section 4 of the ‘listening’ pack for additional ideas.

The key principle for decoding instruction is that L1-English learners of French do not seem to acquire L2 decoding proficiency implicitly, i.e. simply through contact with the written and spoken forms of the language, at least within the limited curriculum time available.  A major problem is interference from their L1: i.e. they tend to pronounce French words and letter-strings as if they were English.  Therefore, beginner-learners of French seem to require some explicit instruction in French decoding, whose chief aims would be (a) to make learners aware of the differences between French and English decoding (with further possible comparisons to any additional languages in which they are literate); (b) help them develop knowledge of some of the most important GPC in the L2.  
Possible activities:

1. A key activity for developing decoding is to ask students to attempt to pronounce words with which they are not familiar.  By contrast, the NC attainment targets suggest that learners should only encounter the written forms of words which they already know orally – apparently because of the dangers that they will pronounce them incorrectly.  
Students could work alone, in pairs or in groups to think about how unfamiliar L2 words should be pronounced; then they receive feedback from you and / or their peers.  They should be encouraged to justify their attempts: for example, they could make analogies to words they already know (e.g. they think the <qui> in quignon should be pronounced /ki/ because they already know the word qui).  The justification could be done in L2 with the help of some scaffolding: e.g. parce que ça s’écrit comme le mot…; on ne pronounce pas le __ à la fin; __, c’est un son nasal; __ se pronounce __, comme dans le mot __. 
This activity could be done with new topic vocabulary as it crops up, or other words unrelated to the topic content could be used; words in either category could be presented regularly as lesson starters.  The word lists used could also be grouped according to the graphemes they contain (see samples), allowing you to focus on specific GPC.  Lists which are grouped in this way could be used to reinforce explicit teaching of particular ‘problem’ GPC.  Vowels are particularly problematic for learners whose L1 is English.
2. To raise awareness of the differences between French and English GPC, you could use lists of cognates for the activity suggested above.  These could again be topic related or themed by grapheme if you wish.  See sample list attached.   
3. Use ‘sound banks’ around the classroom or in their exercise books; when new words are encountered which end in a particular sound, students place them in the appropriate place (e.g. beau, chaud, mot, faux ( /o/).

4. Ask students to sort a list of words into groups which rhyme.  This could again be used as a starter activity.  It highlights different graphemes which map onto the same sound, as in the examples in the previous point.  Alternatively, ask them to circle all the words containing a given sound; this could be done using an IWB.  In the case of complex graphemes (e.g. au, eau; gn) this could help with the segmentation issue – i.e. knowing which letters go together to form a particular grapheme.  
5. Various games can be played to practise GPC – see samples of Battleships, mystery pictures, lotto etc.  
Équivalences

Ces mots français et en anglais se ressemblent – et certains d’entre eux ont le même sens aussi.  Mais attention!  Leurs prononciations sont différentes.

	
	ANGLAIS
	FRANÇAIS

	1
	rat
	rat

	2
	vent 
	vent 

	3
	pain
	pain

	4
	signal
	signal

	5
	nation
	nation

	6
	rational
	rational

	7
	mine
	mine

	8
	sale
	sale

	9
	nutrition
	nutrition

	10
	train
	train

	11
	loin
	loin

	12
	son
	son

	13
	queue
	queue

	14
	theatre
	théâtre 

	15
	television
	télévision

	16
	chat
	chat

	17
	jungle
	jungle 

	18
	rare
	rare

	19
	grand
	grand

	20
	Paul
	Paul


[image: image1.jpg]Liam Gallagher: "Oasis bestaat
nietmeer"
Vrijdag 9 Oktober 2009

Oasis-zanger Liam Gallagher
zegtdat de succesvolle Britse
band niet meer bestaat. Dat
meldt de Britse krant The
Times opzijn website.In een
interview met The Times zei
Liam: "Oasis is niet meer. Ik
denk datwe dat allemaal wel
weten. Het is klaar. Het is
Jjammer, maar zois hetleven.”

De broertjes Liam en Noel
Gallagher uit Manchester
vormden sinds begin jaren
negentig de kern van de band,
die in 1994 doorbrak. De twee
muzikanten lagen voortdurend
met elkaar overhoop. Eind
augustus maakte Noel bekend
per direct uit Oasis te stappen. "Ik
kan geen dag langer met Liam
samenwerken."

Polanski niet vrijgelaten op
borgtocht

Dinsdag 6 Oktober 2009

De Frans-Poolse
filmregisseur Ro-[{iil
man Polanski |
moetin de ge-
vangenis blijven,
zo heeftwoord-
voerderFolco

Elizabeth Taylor: "Netalsofik
nieuwe tikker heb"
Vrijdag 9 Oktober 2009

Hollywood-diva Iizabeth Taylor (77)
meldt op Twitter dat haar

Galli van het hartoperatie "perfect”is verlopen.
Zwitserse mil " : :
- | Begin deze week liet Taylor ook al via
sterie van Justitigl :
H Twitter weten dat ze onderhet mes
in de pers be-
< moestvoor een lekkende hartklep.
vestigd.

Dinsdag werd de actrice opgenomenin
het ziekenhuis en twee dagen later
twitterde ze al aan haar fans: "Het is
alsofik een nieuwe tikker heb
gekregen. Bedankt voor al jullie
gebedenen goede wensen."

Het Zwitserse ministerie van Justitie
vindt een vrijlating van Polanski op
borgtocht niet aangewezen omdat
het gevaar te grootis dat de
regisseurzou viuchten.

Als GeorgeClooney in Italié kaas koopt...
Donderdag 8 Oktober 2009

.. dan smelten de harten van tal van Itallaanse@ 7
deernen De charmes van Hollywood-steren
sekssymbool George Clooney (48) hebben
opnieuw hun werk gedaanin Italié. De Ameri-
kaanliet zich in hetItaliaanse stadje Sulmona E==
opmerkentoen hij voor een filmscéne een stuk kaas ging kopenop de
lokale markt. Volgens Italiaanse media is de Piazza Garibaldi zo een tijd
lang overrompeld geweest door nieuwsgierige en vooral vrouwelijke fans






East of the Sun, North of the Earth
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East of the Sun, North of the Earth – translation from Swedish

A long time ago, there was a young man called Sven.

One night he was looking after his father's field. As the sun started to rise he saw three swans dancing in the field.

Suddenly, their feathers fell to the ground and they turned into three women.

One of them was so beautiful that Sven immediately wanted to marry her. While the women were dancing, Sven stole their feathers.

The women, a princess and two maidens, came from a beautiful castle East of the Sun and North of the Earth where no man had ever been.

The women pleaded with Sven to give them their feathers back as they had to go back home before the sun rose.

Sven said that he would give them back if the princess would marry him in three years time.

The princess agreed because the sun was rising.

Three years later, at the wedding, the two maidens gave Sven a golden apple each and they gave the princess a golden ring.
Sadly, the princess and the maidens had to go back to their castle as soon as the sun rose. The princess told Sven that she had been cursed by trolls, who had also bewitched her parents.

Sven decided that he must fight these trolls and set his wife free from the curse.

On his way to the castle, he met six giants who were quarrelling amongst themselves.

He tricked them into giving him a pair of magic boots, a magic cape and a magic sword.

The magic boots made him go faster than anyone else in the world so he reached the princess's castle in a flash.

Sven knocked at the castle door and gave the golden apples to the maidens as a sign to the princess that he was there.

Sven defeated all the trolls in the castle by hiding in his magic cape and using his magic sword.

He also rescued the King and Queen, the princess's parents, from the trolls' curse.

This is how Sven and the princess became the new King and Queen of East of the Sun and North of the Earth, where they lived happily ever after.
Le Dragon Toxique


Uggie, le chien acteur

[image: image12.jpg]



Au cinéma, il n’y a pas que les acteurs qui sont récompensés lors des cérémonies, il y a aussi les animaux ! Et Uggie, le chien du film The Artist est de ceux-là. C’est un jack russel de 2 ans et demi et il a déjà une dizaine de films à son actif (The Artist, De l’eau pour les éléphants, …). 
Son dresseur est Omar von Müller, un célèbre dresseur animalier. Uggie est un animal étonnant et il sait faire de nombreux tours. Il fait du skateboard et peut même faire semblant de mourir. Quel talent !

Uggie est une véritable star montante. Récompensé lors de la prestigieuse cérémonie de la Palme Dog à Cannes, Uggie enchaîne les remises de prix.
Il y a quelques jours, il a reçu le Collier d’Or à Hollywood. Espérons qu’il fêtera bien chat !
http://www.youtube.com/watch?v=IUxr0s2AKWg
euronews cinema : 



  http://www.youtube.com/watch?v=IUxr0s2AKWg
Le chien de "The Artist" a séduit Hollywood 


Il est désormais un habitué des tapis rouges et des flash des photographes.  Il pose même aussi bien que les stars du septième art, car il en est une désormais : Uggie, le petit terrier de The Artist a montré tout détendu de ses talents d’acteur au côté de son comparse à l’écran, Jean Dujardin.

Après avoir reçu la Palme d’Or du Chien au Festival de Cannes, Uggie vient d’être nommé à deux reprises pour la première édition du Collier d’Or du Meilleur Chien à Hollywood.

« Les nommés pour le Collier d’Or sont : Cosmo, qui interprète Arthur dans le film Beginners ; Uggie, alias Queenie dans De l’Eau pour les Eléphants ; et Uggie encore qui joue son propre rôle, muet, dans The Artist »

Et bien sûr, Uggie est très heureux de faire partie des nommés pour le Collier d’Or.

--01 :14--

« Vous savez, ce chien fait un bon travail d’acteur.  Je pense qu’il mérite tous les honneurs qu’il reçoit actuellement. »

Uggie, qui a même désormais sa page Facebook, fait aujourd’hui le bonheur de son coach.  

« C’est beaucoup de travail, il faut choisir le bon chien, il faut que celui-ci ait la bonne attitude.  Je suis très heureux que cela marche, que les chiens commencent d’être reconnus. »

Parmi les autres chiens nommés pour le Collier d’Or figurent également Denver, du film Fifty-Fifty, et Hummer, le chien poméranien qui joue au côté de Charlize Theron dans Young Adult.  

--01 :53—

Autre sérieux prétendant à la récompense suprême, Cosmo la star de Beginners, avec Ewan McGregor.  Le Collier d’Or du Meilleur Chien sera remis le treize février à Los Angeles. 
För länge sedan fanns det en ung man hette Sven.  En natt skötte ha nom sin fars mark.  När solen började gå upp såg han tre svanar höll på att dansa på fältet.





Plötsligt föll deras fjädrar ned på marken och de förvandlades till tre kvinnor.  En av dem var så vacker att Sven genast ville gifta sig med henne.  Medan kvinnorna höll på att dansa, stal Sven deras fjädrar.





Kvinnorna, en prinsessa och två jungfrur kom från ett fint slott Öster om Solen och Norr om Jordklotet där ingen någonsin hade varit.  Kvinnorna vädjade till Sven att han skulle ge tillbaka deras fjädrar eftersom de var tvungna att åka tillbaka hem innan solen gick upp.





Sven sade att han skulle ge dem tillbaka om prinsessan skulle gifta sig med honom inom tre år.  Prinsessan gick med på det för solen höll på att gå upp.





Tre år senara, på bröllopet, gav de båda jungfruarna Sven ett guldäpple var och de gav en guldring till prinsessan.








Tyvärr var prinsessan och jungfruarna tvunga att gå tillbaka till sitt slott så snart solen gick upp.  Prinsessan berättade för Sven att hon hade blivit förbannad av troll, som också hade förhäxat hennes föräldrar.  Sven bestämde att han var tvungen att bekämpa dessa troll och befria hans fru från förbannelsen.








På väg till slottet mötte han sex jättar som bråkade med varandra.  Han lurade dem att ge honom ett par magiska stövlar, en magisk mantel och ett magiskt svärd.








De magiska stövlarna fick honom att gå fortare än någon annan i världen så han kom fram till prinsessans slot snabbt som en blixt.  Sven knackade på dörren till slottet och gav guldäpplena till jungfruarna som ett tecken till prinsessan på att han var där.








Sven besegrade alla trollen i slottet genom att gömma sig i sin magiska mantel och använda sitt magiska svärd.  Han befriade också kungen och drottningen, prinsessans föräldrar, från trollens förbannelse.








Det var så här Sven och prinsessan blev den nya Kungen och Drottningen Öster om Solen och Norr om Jordklotet, där de levde lyckliga i alla sina dagar.








�HYPERLINK "http://www.youtube.com/watch?v=q7CQInAXoqY&feature=fvsr"�http://www.youtube.com/watch?v=q7CQInAXoqY&feature=fvsr�





Quand il est incapable d’assommer sa proie d’un puissant coup de queue, il la mord et attend que sa victime meure. Sa salive contient des bactéries dangereuses qui provoquent une infection mortelle tuant la proie en moins d’une semaine. Le dragon la mange alors en paix.


 


Une seule morsure est suffisante pour tuer sa victime. S’il mord un humain, il faut le traiter avec de fortes doses d’antibiotiques.








Le dragon de Komodo est le plus grand reptile sur la planète. Il atteint trois mètres de long. Son menu préféré : singes, sangliers, chèvres, cerfs ou chevaux. C’est un redoutable chasseur… et un empoisonneur!
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